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Mapping the Pequod’s Journey
This learning plan outlines a lesson discussing the Pequod’s progress in capturing Moby Dick for a unit on Herman Melville’s Moby-Dick. Up to this point, students should be finishing up the novel on their own; according to reading schedule developed by my master teacher, they should have already read up to at least Chapter 100 out of the 135 chapters in the novel thus far. 
In class, students have done everything from discussing the major Biblical allusions featured within the novel (e.g. Ishmael, Ahab, Elijah, Jonah) to collaboratively presenting in-depth chapter analyses in their respective “ship” (groups of six students). Students’ knowledge of literary terms such as allegory, allusion, and symbolism has also been reinforced in order to identify examples seen not only in the novel but also across other literary works. 
This lesson will serve as a culminating review of not only students’ comprehension of the novel’s events but also their analytic skills and abilities to make implications for Melville’s novel in terms of morality, human nature, and the conflict between free will and fate. The teacher will present a map featured on GOOD:Wanderlust as a base for all student maps to follow in terms of format and elaborate on in terms of content. The teacher will also present and model the use of programs such as Google Earth, Google Map Maker, Prezi, Popplet and ComicLife to help students create their collaborative maps. Students will then be given a choice to use any of these programs and how they could best contribute to this project based on certain designated roles as outlined in the learning plan. Regardless of the choices they make, students will be working in groups of three and building upon each other’s knowledge and revelations about the novel to construct the map. Based on laptop access within each group, students will also be helping each other in fostering computer literacy. As such, this collaborative effort implies the presence of constructivism at work. Furthermore, the teacher will create a class blog on which students can showcase their work and can view and comment on each other’s maps for peer assessment of knowledge and presentation. 
Nice opening, I like where you are going and your use of various media, graphics and blogs. 

Learning Plan Context

Setting

· Nogales High School is a high school serving ninth through twelfth graders in La Puente, CA. A majority of the student body and the students in my class come from families of low socioeconomic status; thus, they have minimal access, if not none at all, to technology such as computers and Internet access. However, Nogales has been participating in a program with Apple in which students may enroll to rent a 11” MacBook Air or a 13” MacBook for $25 a month until their senior year or $40 a month to eventually keep it as their own. Thus, many students in this class have opted to participate in this program and use them for classwork and homework. 
· There are about forty 11th grade students in this class. Although the formal title of this class is “English 11 Honors,” the curriculum for this course prepares students to take both AP English Language and Literature exams during their senior year and to begin composing scripts for an oral presentation and drafts for a written paper on world literature for an IB diploma. Despite being a technology class in which students are required to have a laptop, some students were unable to enroll in the program due to financial constraints.  
· This lesson will be carried out sometime during the last week of February 2013 (Monday, February 25 to Wednesday, February 27). 
· This lesson is expected to take between two to three 56-minute class periods. 
· This lesson is designed for an honors English Language Arts class for juniors (Grade 11, Honors/AP/IB English, Moby Dick). 
Standards

· The following California English Language Arts content standards for Grade 11 (1997) will be addressed in this learning plan:

· Writing Application 2.1: Write fictional, autobiographical, or biographical narratives: 
a. Narrate a sequence of events and communicate their significance to the audience. 

b. Locate scenes and incidents in specific places. 
· The following Common Core standard (2011) aligns with the above California English Language Arts content standards for Grade 11 and will be addressed in this learning plan:

· Text Types and Purposes 3: Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences (p. 46).
· a. Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.
· The following NETS for Students standard (2012) will be addressed in this learning plan:
· 1. Creativity and Innovation: Students demonstrate creative thinking, construct
knowledge, and develop innovative products and processes using technology. 

· a. Apply existing knowledge to generate new ideas, products, or processes

· b. Create original works as a means of personal or group expression

· c. Use models and simulations to explore complex systems and issues

· 3. Research and Information Fluency: Students apply digital tools to gather, evaluate,
and use information.
· b. Locate, organize, analyze, evaluate, synthesize, and ethically use information from    a variety of sources and media

· d. Process data and report results
Nicely done

Learning Objectives

· By the end of this lesson, students will be able to create a map illustrating the Pequod’s journey and progress in capturing Moby-Dick by collaboratively in order to evaluate its journey as either a supernatural intervention or a spontaneous series of unfortunate events. 
· Students will be able to demonstrate their understanding and comprehension of Moby-Dick by weaving textual evidence as commentary for major events illustrated on the map in order to present a sequential yet detailed visual summary and analysis of the novel. 
· “Ships” (student groups of six) will include at least one student who has a laptop in order to create an interactive, technology-driven map. 
· To ensure equitable participation and accountability for content, each “crew member” must take on one of the following roles: 
· Captain: Students are designated as project managers; they are in charge of overseeing, ensuring completeness of each stage of the project, and keeping all materials intact for each class meeting. They should have a good attendance record and organizational skills. 
· Navigator: Students are in charge of chronologically organizing and describing each event; they should also contain geographical allusions (places that were referenced within the novel but were not actually stops for any of the characters or the Pequod). 
· Cartographer: Students are in charge of designing the map and illustrating/finding relevant images that represent each major event. 
· Each “crew member” is responsible for not only their individual duties but also for analyzing each event in terms of significance and relation to any of the novel’s major literary features (e.g. themes of man vs. nature, isolation, good and evil, classification as a Romantic allegory, religious commentary).
Good objectives, well presented. 
Learning Theory Applications:
· This learning plan was influenced by constructivist tenets, as students will be creating their maps based on each person’s understanding, comprehension, and analysis of the novel thus far. 
· The teacher will present the website, GOOD: Wanderlust, as a visual foundation for how student maps should look and from which students can build upon with their knowledge of the novel. 
· As access to laptops and other technology varies among students, technological literacy may also vary; thus, in order to make practice of such literacy accessible to all students, laptop students must allow all non-laptop students within their “ships” to utilize their laptops and implement their ideas. 

· As each student has created an edModo account at the beginning of the year, regardless of their access to technology, the teacher will also instruct each “ship” to create a small group as a means of communication and catalogue of ideas and information. 
· The class blog to be developed for this lesson also justifies the presence of constructivist theory in the learning plan, as students will be commenting on at least two other groups’ maps. Through this forum, students will be commenting on their peer’s presentation of their maps, quotes used as support for their images and descriptions of each scene, and chronological accuracy. 
Nicely done ... good highlighting of technology and media here. 
Learning Accommodations:

· Although there are no English learners in this class, the teacher will provide a visual example of a map provided on GOOD: Wanderlust’s website. 
· Resource/special programs (RSP) students and students with IEPs will be seated towards the front of the room and will be grouped with higher-achieving students to encourage on-task, focused behavior and work ethic. 
· Visual cues will be provided in part of directions to accommodate RSP students (e.g. Teacher will ask, “Take out a writing utensil,” while holding a pen or pencil as an example.)

Good

Resource Accommodations:
· This lesson relies on the sample map seen on the GOOD: Wanderlust website and programs such as Google Earth, Google Map Maker, Prezi, Popplet, and Comic Life. With one main example for students to work off and a variety of programs to suit different learners, students have multiple ways of constructing a map and in turn, demonstrating their knowledge. 
· “Ships” (student groups of six) will include at least one student who has a laptop in order to create an interactive map. 
· In case of technical difficulties, students will be instructed to brainstorm and plan on paper before applying them onto their technological choice. 
· In case of a high non-laptop student to laptop student ratio, some “ships” will have to resort to creating their maps purely on paper; thus, the teacher will supply poster or butcher paper and crayons, markers, and colored pencils to construct their maps. 
· This project will foster collaboration during class time as students will have the opportunity to discuss content and on edModo as an online platform to present resources for a more comprehensive map; furthermore, the class blog serves as an opportunity to showcase student work and a forum for peer evaluation.  Also well done. 
Learning Materials

· Media

· E-book copies of Moby-Dick (for laptop students)
· LCD projector

· Internet access to view the GOOD: Wanderlust map example
· Laptop/desktop computers

· Materials
· Copies of the novel, Moby-Dick (for non-laptop students)
· White butcher paper or poster paper
· Colored pencils, crayons, or markers
· Rulers
· Poster-sized world map
Learning Plan Procedures
Phase I: Motivation Activity

· Teacher will direct students to complete their daily “sponge”: 
Perth the Blacksmith creates the Harpoon of Death for Ahab to assist in the capture of Moby-Dick. However, during a storm, lightning ignites this harpoon, and the crew sees this as an ill omen. Ahab gives a speech addressing “the clear spirit of clear fire” to transfix the crew. How does this speech perpetuate themes of disobedience, vengeance, and free will? 
· Students will be given the first five minutes of class to respond to the sponge prompt; they also have the option of discussing it with their “crew members” of each “ship.” 

· Upon conclusion of responding to the sponge prompt, the teacher will call on non-volunteers to read their responses.

· Students who are not called on have the opportunity to comment on each other’s responses or add further insight in response to the sponge prompt.

· Teacher will ask students the following question as a recap of the novel’s events thus far:

·  “Do you think the events and encounters the Pequod’s crew experiences were direct consequences of Ahab’s actions or predetermined supernatural events?”
· Students may raise their hands to express their opinions in regards to this question.

· If student volunteers are lacking, teacher will again call on non-volunteers to drive a brief whole class discussion. Teacher will also ask students to elaborate on their opinions using textual evidence as support. 
Phase II: Input (Teacher Driven) Activity 
· Teacher will introduce map project and explain student roles and purpose for map project. 
· “In consideration of your opinions about the Pequod’s circumstances, think back to all that has happened in the novel thus far. As you should be close to finishing the novel on your own, your job for today is to create a map recording the major places the Pequod has visited and events that have contributed to its progress in hunting Moby-Dick in groups of three.” 
· Teacher will give students about one minute to choose their crew mates for this project.

· “In your groups, each of you will hold one of following roles:”
· Captain: Students are designated as project managers; they are in charge of overseeing, ensuring completeness of each stage of the project, and keeping all materials intact for each class meeting, including initial brainstorming materials. They should have a good attendance record, organizational skills, and ideally, a laptop to facilitate communication among all group members. 
· Navigator: Students are in charge of chronologically organizing and describing each event; they should also contain geographical allusions (places that were referenced within the novel but were not actually stops for any of the characters or the Pequod). These students may have to conduct extra research to accurately report the relevance of such allusions to the novel. 
· Cartographer: Students are in charge of designing the map and illustrating/finding relevant images that represent each major event. They are also in charge of choosing the appropriate program for their group to use in constructing the map. 
· Each “crew member” is responsible for not only their individual duties but also for analyzing each event in terms of significance and relation to any of the novel’s major literary features (e.g. themes of man vs. nature, isolation, good and evil, classification as a Romantic allegory, religious commentary).
· All illustrations and events featured on the map must have textual evidence as support (e.g. a direct page number and chapter reference).
· Teacher will project GOOD: Wanderlust sample map as a foundation for all students to use to construct a more thorough, informative map. 
· Teacher will ask students what they think this map is missing in considering the novel.
· This website not only serves as a visual example of what an ideal map should look like for this assignment but also demonstrates the efficiency students can achieve in utilizing such programs for their maps. 

· Teacher will instruct laptop students to create small groups on edModo for each crew to communicate with each other and hold a digital catalogue of ideas and information to be presented on their maps. 

· As each student has an edModo account regardless of Internet access at home, the teacher can monitor each student’s activity related to this particular class and in turn, each group’s progress and thought process in constructing their maps.  

· Teacher will also direct students to brainstorm and sketch out their ideas on paper first before choosing a program to use and applying their ideas onto that program. 
· Once all students have finished their brainstorming, they should create/upload a digital copy to store on their small group page on edModo. This serves as not only a back-up in case Captains are absent or forget hard-copy plans but also as a log of group activity. 

· Teacher will walk around the room and visit each group to monitor progress and answer any logistical or content-related questions. 

Phase III: Output (Learner Driven) Activity 
· Students will decide on their roles within their “ships.”
· Students will create a small group on edModo to establish a line of communication outside of the classroom and an archive of brainstorming ideas and work in progress. 

· Students will brainstorm and organize their ideas on paper first according to their respective roles. 

· The Captain of each group must hold on to the hard copy of these plans as part of the final grade for each project. 

· Once all crew members created physical drafts and plans for their contributions to the group map, they can begin discussing the programs to use and finalize the layout of their maps.  

Phase IV: Culmination
· Teacher will discuss criteria for map presentations and blog participation homework.
· All groups will have to post their final presentations on a class blog to display their work.

· Each student will have to participate in the blog by commenting on the maps of at least two other groups. 
· Upon completion and submission of these maps for grading, each crew will be presenting their maps to the class in preparation for formal oral presentations to be prepared for the official IB diploma.  

· Each “sailor” within each crew will briefly present his or her contributions to the group maps. 

· During these presentations, the teacher will ask each sailor a mixture of content-related questions and project-related questions (in terms of the process each group underwent to complete the task and artistic decisions). 

· The teacher will use a rubric to grade students as a group upon the following criteria:

·  Posture and establishment of eye contact with audience

·  Clarity and loudness of voice 

· Organization and presentation of map
· Chronological accuracy of events and illustrations

· Textual support from novel for each event and illustration

· Teacher will also remind students of extra credit option to dress as sailors or pirates or in formal attire. 
Phase V: Extension 
Homework:

· Upon the conclusion of in-class presentations, each group will post links to their maps on a class blog. 
· All students must view and comment on the maps of at least two other groups. Comments may address the following: look and organization of each map, relevant quotes to each image or event, and chronological accuracy. 
· Students who have little to no access to a computer or Internet will either be redirected to use computers in the school library after school or during lunch or take notes and make comments on maps of at least two other groups during in-class presentations. 
Synopsis of Formative Assessments: 

· Map presentations (50 points)

· Blog participation (comments on at least 2 other maps) (10 points each)

· Final sailor’s reading logs (2) (40 points each)
Learning Plan Analysis/Reflection
As this lesson plan focuses on students’ understanding and comprehension of Moby-Dick thus far, students will be assessed based on not only their individual articulation of such knowledge but also their ability to collaboratively build upon it verbally and kinesthetically. The lesson opens with a warm-up through which students must demonstrate their having read the assigned reading and make inferences from it in regards to the novel’s major themes. The bulk of this lesson employs student interaction for students to further build upon their current knowledge and understanding of the novel’s events. As students should be able to evaluate the moral implications of the Pequod’s circumstances, doing so as a group allows for informal review for most grade-level performing students and enrichment for more advanced, higher-achieving students. Integrating different programs in creating these comprehensive maps allow students to demonstrate their technological literacy skills and ultimately express their knowledge in ways with which they are more comfortable.  Excellent discussion, description and analysis. 
The main strength of this lesson lies in the collaborative aspect in creating this map. As comprehension of the novel and computer literacy skills may vary among students, students are presented with a variety of choices through which they can demonstrate their knowledge. This project also allows for creativity and uniqueness among about ten different maps to be presented. 
A major weakness that may reduce the success and effectiveness of this lesson may come from student unpreparedness in terms of reading the novel. If students were not reading on schedule according to the class reading calendar, they would be unable to contribute much to their group’s progress. Furthermore, they would set themselves further behind in understanding and analyzing the novel’s profound moments for future assessments. 
Constructivist theory drives this lesson, as students will be working together in not only creating a comprehensive map but also in building upon their individual understanding of the novel’s plot and literary implications. As the wiki portion of this project serves as an informal forum for peer feedback, this project continues to provide more room for improvement even after in-class presentations are finished. Furthermore, this forum doubles as a virtual study hall within which students have access to a thorough, cumulative review of the novel they developed themselves. 
By allowing students to choose from and use a variety of websites and programs to create their maps, this lesson considers multiple modes of thinking rather than restricting students to demonstrate their knowledge verbally or kinesthetically. In combining the two modes of thinking, students collaboratively develop a more thorough yet succinct understanding of the novel. Furthermore, the class wiki and edModo pages foster communication outside of the classroom to promote efficiency and preparedness in case of technical breakdowns. 
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Elsie, I really like your third lesson plan draft.  It looks very good and I anticipate it should be a very successful lesson. You show excellent growth from your first and second plans. I appreciate the thoroughness of your plan and the detail you use to describe each section.  I look forward to seeing how this will evolve into your final lesson plan #4.  Nicely done. 
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