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Dang TLE #3 Lesson Plan 


Teacher Candidate’s Name: Elsie Dang


Subject/Grade Level: 9th grade English Language Arts


Lesson Title: Emily Dickinson’s “Because I could not stop for Death”
	Lesson Logistics

	Standards:

· Narrative Analysis of Grade-Level-Appropriate Text
CA ELA 3.11: Evaluate the aesthetic qualities of style, including the impact of diction and figurative language on tone, mood, and theme, using the terminology of literary criticism. (Aesthetic approach) (p. 58). 
              Common Core: Reading
Craft and Structure 4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone). 
Lesson Objectives: By the end of this lesson, students will be able to [SWBAT]: 

· SWBAT create an illustrated booklet for Dickinson’s “Because I could not stop for Death” by applying their knowledge of literary terms and explaining their significance to the poem in order to comprehend Dickinson’s perception of death.   
Driving (or “overarching”) Questions of the Lesson:

· What are common perceptions of death? How does Dickinson perceive death?
· What kinds of words and phrases does Dickinson use to describe Death? 
Key Concepts & Terms:

· Metaphor, simile, imagery, figurative language, personification, sensory language
Materials: 

· Student materials: copies of Dickinson poem, loose-leaf notebook paper, pencils, MacBook Air laptops and Internet access (for technology students)
· Teacher materials: copy of Dickinson poem, LCD projector, laptop/desktop computer, Internet access


	Motivation

	Initiation Activity/Anticipatory Set: 
· Teacher will ask students to imagine Death as a person and verbally describe how it would look using sensory language, metaphors, and similes.
· Students will write paragraph responses of at least five sentences in length and must include at least one metaphor or simile.
· Teacher will ask the following questions to help students write a response:

· Pretend that Death is a person rather than a condition or idea. What would it look like?
· Would it be a man or a woman? Young or old?

· What would it wear? What color would his or her clothing be?
· What kind of personality would he or she have (happy, sad, angry, etc.)?
· What made you imagine Death to look like the way you describe?
· Teacher will call on one or two non-volunteers to read their responses aloud. 
· Teacher will review definition of personification with students by asking students, “If we are giving Death human qualities, what literary term are we using?” 

· Teacher will introduce Dickinson’s poem as a description of Death as someone that embodies opposite qualities of their perceived assumptions (a courtly gentleman).


	Input

	Teacher Driven Activity:

· Teacher will read “Because I could not stop for Death” aloud once. 
· Teacher will ask students to independently compare their idea of Death with Dickinson’s. Guiding questions will include the following:
· “Is Dickinson’s idea of Death the same as yours?”
· “How does she describe Death? What is Death doing?”

· Teacher will introduce Dickinson Booklet project and introduce roles for each member to take on:
· Summarizer: Student will summarize the poem in his or her own words (at least five to seven sentences in length). 
· Vocabulary Master: Student will define the following vocabulary words found in the poem: haste, leisure, civility, quivering, gossamer, tulle, eternity. He or she must also supply the line number in which this word is found.
· Artist: Student will illustrate or find appropriate pictures of the poem’s events for each stanza (at least six pictures) and Death and Immortality as people based on evidence from Dickinson’s poem.  

· All students are each responsible for identifying the presence of at least one literary term in the poem and explaining the meaning behind each term’s use. 
· Due to varying class sizes for each period and attendance for some students, some groups may have four students. Teacher will inform students that they may choose to have two Summarizers, Vocabulary Masters, or Artists to fully accomplish the booklet task.

· Teacher will assign groups and model desk arrangement for group work (“knee to knee, eye to eye”).

· Teacher will direct non-laptop students to use the back of their quick-writes and laptop students to open up a new Pages document take out a clean for brainstorming and carrying out their specific tasks. 

· Teacher will emphasize teamwork and collaboration during group work sessions.

· “Even though you all have specific roles, you all need to work together and support each other. For example, Summarizers, if you come across a line with a vocabulary word you do not know, ask your Vocabulary Masters to help you with the definition.”
· “Artists—you need to make sure you are drawing, sketching, or finding appropriate online images for each stanza, so talk with your Summarizers to make sure your illustrations are accurate.”

· Teacher will monitor group progress by walking around the room, answering logistical questions, or guiding students through content-related questions.


	Output

	Student Driven Activity:
· Students will silently read the poem to themselves as the teacher reads it aloud.
· Students will physically move their desks toward their group members.
· Students will be given about two to three minutes to self-assign their roles; if a certain group is unable to make final decisions, the teacher will assign their roles. 
· Students will be given the remainder of the class period to work on their assigned tasks in their groups.
· All students will be instructed to read the poem silently to themselves once more in consideration of their task. 
· Students should be annotating and taking notes on their poems to compile an evidence packet. 
· Summarizers will “translate” each line of the poem on their physical or digital copies in preparation to write a summary for each stanza. 
· Vocabulary Masters will copy down the list of vocabulary words given by the teacher and define them on the back of their quick-writes or Pages documents.
·  Artists will sketch or insert a digital image by each stanza in preparation for their layouts. 

	Culmination

	Closure: 

· Teacher will direct students to elect a Project Manager who would be in charge of keeping all materials and ensuring everyone has and does their given job. 
· Teacher will inform students that this project is a gradual, daily process and support and time will be given to create their final booklets. 
· Each day after this lesson will open with a brief review of students’ knowledge of the poem and discussion with guiding questions to further understanding and analysis of the poem.
· Teacher will provide artistic supplies such as crayons, colored pencils, markers, construction paper, etc. as students come closer to finalizing their projects.
· Teacher will also inform students towards finalization that they will be briefly presenting their books for a grade. This presentation would involve the teacher asking two or three content-related questions and questions regarding their choices in creating their booklets for assessment purposes. 
· By the end of the learning segment, each group of students will have created a booklet with the following items:
· A summary of the poem (at least five to seven sentences)
· A list of vocabulary taken from the poem and their accompanying definitions
· At least six drawn, sketched, or digital pictures representing the poem’s events with Summarizers’ findings and evidence from the poem for their artistic decisions
· An annotated and highlighted group copy of the poem recording all members’ contribution to finding and explaining literary terms

	Differentiation

	SDAIE/Reclassified English Learners:

· SDAIE/Reclassified ELs will be placed in groups with higher-achieving, English proficient students. 

· Visual cues will be provided in part of directions (e.g. Teacher will ask, “Take out a writing utensil,” while holding a pen or pencil as an example.)

· Although they can choose their roles, the Artist role was created to fit kinesthetic/visual learners who are more able to articulate their knowledge through drawing rather than writing. However, they are given the opportunity to select their roles according to the skill they are most comfortable exhibiting. 
Resource/Special Programs:

· RSP students will be given extra time to complete assignments. 
· They will also be grouped with higher-achieving student partners as peer support in completing assignments. 
· They are also given the opportunity to select their roles according to the skill they are most comfortable exhibiting.
Technology Students:

· Laptop students with Internet access will be able to download digital copies of all materials used for classwork and homework assignments off each class’ Edmodo page.
· Students without laptops will be provided hard copies of all documents. 

	                                                                     Extension

	Homework: 

· Continue working on project; whatever is unfinished in class will be assigned as homework
Upcoming Assessments:
· Booklet presentations (30 points)
· Terms Application Quiz (50 points)
· Poetry Unit Project: student-created poem and playlist (200 points)


	Assessment

	Synopsis of Formative Assessments:

· Booklet presentations (30 points)
· Terms Application Quiz (50 points)

· Poetry Unit Project: student-created poem and playlist (200 points)



	Reflection

	Pre-Lesson Guiding Questions:

· What characteristics of the learners have been incorporated into the learning plan above?

For past poems read in this unit, students have independently read for the following two distinct purposes: reading for literary terms and reading for comprehension. This plan allows for not only more range in reading to apply literary terms, understand vocabulary, and comprehend the poem but also more collaboration and student interaction. 
· What essential prerequisite knowledge and skills do students need to successfully complete the learning plan?
       As students have been introduced to and applied imagery, figurative language, and     personification, this lesson will also serve as an extended application of those terms. Students may use their Poetry Terms Tree Maps to review and apply to Dickinson’s poem.


· How does the present learning plan support equitable student participation?
Teacher will call on non-volunteers to assess understanding. Each student will also have a specific assigned role for group work and will be responsible for identifying literary terms seen in the poem for assessment purposes. 
 

	



References
Dickinson, E. (1890). Retrieved from http://www.poets.org/viewmedia.php/prmMID/15395
[image: image1.jpg]


“Because I Could Not Stop for Death”

Emily Dickinson

        Because I could not stop for Death,

        He kindly stopped for me;

        The carriage held but just ourselves

4      And Immortality.

        We slowly drove, he knew no haste,

        And I had put away

        My labor, and my leisure too,

8      For his civility.

        We passed the school, where children strove

        At recess, in the ring;

        We passed the fields of gazing grain,

12    We passed the setting sun.

        Or rather, he passed us;

        The dews grew quivering and chill,

        For only gossamer my gown,

16    My tippet only tulle.

       We paused before a house that seemed

       A swelling of the ground;

       The roof was scarcely visible,

20   The cornice but a mound.

       Since then ‘tis centuries, and yet each

       Feels shorter than the day

       I first surmised the horses’ heads

24   Were toward eternity. 
